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Introductory Note to Lesson Plans

The first part of this unit focuses on working with a museum’s collection as a resource. Ideally this would contain a pre-visit lesson, a museum visit, and a post-visit follow-up class. 

The lesson connects with students’ prior learning of basic drawing techniques such as contour and blind-contour drawing. 

Lesson Examples 1-8

Theme: Identity 

Topic: Self-representation through Self-Portraits

Instructional Goal: To explore how artists in MoMA’s collection have created self-portraits to express various aspects of their identity (or portraits to express the identities of others) and to use these explorations as springboards/sources of inspiration for the students to create their own self-portraits. Attention will be given to both content and stylistic choices.

Standards: This unit meets each of the four New York State Standards for the Arts. 
(1) Creating, Performing, and Participating in the Arts- Students will actively engage in the processes that constitute creation and performance in the arts (dance, music, theatre, and visual arts) and participate in various roles in the arts. 

(2) Knowing and Using Arts Materials and Resources- Students will be knowledgeable about and make use of the materials and resources available for participation in the arts in various roles. 

(3) Responding to and Analyzing Works of Art-Students will respond critically to a variety of works in the arts, connecting the individual work to other works and to other aspects of human endeavor and thought. 

(4) Understanding the Cultural Dimensions and Contributions of the Arts-Students will develop an understanding of the personal and cultural forces that shape artistic communication and how the arts in turn shape the diverse cultures of past and present society.
This unit meets the five strands of arts learning addressed in the New York City Department of Education’s Blueprint for Teaching and Learning in the Arts: 

(1) Art Making (2) Literacy in the Visual Arts (3) Making Connections through Visual Arts (4) Community and Cultural Resources (5) Careers and Life-long Learning in the Visual Arts. 

This unit addresses The Visual Arts 12th grade Benchmark: In a three year sequence, students master various materials and techniques to develop a portfolio that reflects a personal style and the awareness of the power of art to illuminate, inform, and influence opinion.

Lesson #1 Classroom Visit: Exploring Self-portraits
Objectives 

Students will:  

· Explore what makes up one’s identity.

· Explore what choices (content- and style-wise) artists have when making self-portraits that allow them to convey various aspects of their identity. 

Description/questions/activity:

· Discuss initial perceptions of what a self-portrait is.

· Brainstorm: What might an artist want to share about himself/herself through a self-portrait? – Physical appearance, profession, hobbies, likes/dislike, personality, character, mood/emotions, social and economic status. Tie these comments to the theme of identity.

· Brainstorm with students which elements of a self-portrait can be used to convey aspects of identity: pose/body language, gesture, gaze, facial expression, environment/background/context, attributes, symbols, etc. 

Works:

 

Chuck Close, Self-Portrait 
Frida Kahlo, Self-Portrait with Cropped Hair 
Marc Chagall, I and the Village 
Richard Long, Untitled (an image Long made by walking over the surface with mud-dipped feet -- creating a series of footprints) 

 

The above images raise discussions about visual representation -- realistic vs. abstracted vs. symbolic; representation through association. Synecdoche (figure of speech in which the word for part of something is used to mean the whole) and metonymy (figure of speech in which an attribute of something is used to stand for the thing itself) were concepts introduced when analyzing works such as I and the Village. 

 

Assessment

Worksheet # 1

Lesson #2 Studio Activity: Memory vs. Observation

Objectives

 Students will:

· Draw themselves from memory, review observational drawing techniques such as blind contour line and learn how to draw the face using proportion techniques. 

· Understand the differences between drawing from memory and drawing from direct observation. 

Materials: Drawing pencils, paper 8 ” X 11”

Vocabulary: costume, gaze, facial expression, orientation etc.
Descriptions/questions/activity:

Begin the process of brainstorming ideas about how we draw the face. Ask students to draw their face from memory. Give them three – five minutes. How many of you found this task challenging? What are some techniques that artists use to develop their drawing skills? 

Creating portraits: Short, three minute drawing exercises of students looking at their face in a mirror. 

Assessment

*The following types of work are done to create a baseline to be used for a comparative analysis to measure the students’ individual progress regardless of the skills that they had prior. 

(Quiz #1)

· BASELINE DRAWING: Draw yourself from memory in the space provided including your head and shoulders. 

· BASELINE DRAWING: Look in the mirror provided to do a blind contour line drawing.

· BASELINE DRAWING: After reading about The Proportions of a Head handout sketch your head and shoulders using proportion guidelines and mirror. 

· Create an artist’s statement to include: 

What you found most challenging. 

How did you choose to represent yourself (costume, gaze, facial expression, orientation etc.)?

Do you have any questions in regards to self-portraits or depicting the figure? 

Grading Rubric 

Conclusion:
Students reflect on their drawings. How do the sketches from memory differ from the observational sketches? How are they similar? How are they different? Can anyone tell me how these techniques might improve our drawing skills?

Lesson #3 Museum Visit: Viewing Actual Works 

Objective

· To consider, compare, and contrast several examples or portraiture and self-portraiture in MoMA’s collection with a focus on artists’ content and style choices.

Prior to the lesson review various visual elements used to convey identity (see lesson one).
Painting 1: Joseph Roulin, Vincent van Gogh

Rationale: to begin with a fairly traditional, representational example of portraiture as something that students are familiar with.

Questions for discussion/activity: 

 What do we notice about this portrait? What choices has the artist made about what to show us and what not to show us? What aspects of the sitter’s identity can we learn about? Which can we make inferences about? How? 

Discuss what you can and cannot tell about the sitter through this portrait – discuss how much about that is by artist’s choice and how much is intrinsic to the nature of a self-portrait. 

Let students know that this painting was either painted from memory or from portraits of Roulin. Discuss that as a technique option: a portrait can be created from life versus from memory versus from an image.

Discuss importance of considering who your intended audience is for a portrait/self-portrait. What background information might your audience have to supplement the visual representation? What extra information will they not have?

Transition: Share that we will be moving on to another artwork that may challenge or expand our notion of self-portraiture.

Object 2: Red Studio, Henri Matisse

Rationale: To observe and discuss a self-portrait that does not focus at all on the physical likeness of the artist, but instead is an object-based and place-based self-representation.

Questions for discussion /activity: 

Have the students describe the composition and discuss the ways in which this painting could be viewed as a self-portrait. If it is a self-portrait, what does it tell us about Matisse and how? Why might an artist choose to represent himself in this way?

What do we notice about Matisse’s technique and style? (Specifically, red color choice, and creating the contours by reserving the under painting)

Transition: Now we will look at another artist’s work, this time a portrait and think about how he approached a portrait differently as compared to van Gogh and Matisse’s portraits.

Object 3: Girl before a Mirror, Pablo Picasso

Rationale: To consider an example of portraiture that is more symbolic. Also, to consider how and why an artist might subtly inflect a work with a self-portrait.
Questions for discussion /activity: 

Start with a continuous line, blind contour drawing (3 minutes). Explain how this exercise will help us to look carefully. After drawing, ask students to share what the exercise helped them to notice about the work. 

How are the two depictions of the woman different? How are they similar? Why would Picasso use the device of the mirror to show us two views of this woman? What might he be trying to share with us about the nature of the woman’s identity? In what ways might we interpret the differences in the image and its reflection to be symbolically or metaphorically expressing the nature of her identity?

Share with the students that the woman is Marie-Terese and that Picasso was in a relationship with her at the time that he painted this image.

Discuss that there is potentially a hidden self-portrait in this painting. Discuss the concept of an alter ego, and introduce the harlequin figure. Where do you see an element of a harlequin/clown/jester’s costume incorporated into this painting? Also, discuss the connection between the colors of the Spanish flag, the background color scheme, and Picasso’s Spanish heritage/identity.

Transition: Brice Marden’s For Helen, a more contemporary portrait example that might really challenge expectations for portraiture.

Object 4: For Helen, Brice Marden

Rationale: To consider an example of portraiture that almost entirely abstract and non-representational. 

Questions for discussion /activity: 

Share the title of the piece. Let students know that Helen is the artist’s wife.

How might this diptych be considered a portrait? What aspects of Helen’s identity could this piece possibly express? 

Conclusion: What are some of the style choices and content choices we encountered in the 3 (or 4) works that artists focused in on as ways to express an aspect of their sitters’ identities? How have our understandings of what a portrait or self-portrait expanded?

Lesson #4 Studio Activity: Observational Drawings of Self 

Objectives

 Students will: 

· Draw from the face and review observational drawing techniques such as blind contour line.

· Increase skills in drawing the face through the introduction of other drawing techniques based on observation. 

Materials: Drawing pencils and paper 8” X 11”

Vocabulary: rendering, value, contrast, and style 
Descriptions/questions/activity:

Brainstorm ideas about other ways artists use to depict the face.

Creating portraits: Warm-up with two five minute drawing exercises of students looking at their faces in a mirror. Use different observational drawing techniques such as blind contour line, non-dominant hand and direct observation for an extended period of time.

Assessment

*The following types of work are done to create a mid-process work to be used for a comparative analysis to measure the students’ individual progress from the initial baseline drawing collection.

(Quiz #2)

· MID-PROCESS DRAWING: Use the mirror draw your face using Blind Contour Line in the space provided.

· MID-PROCESS DRAWING: Look in the mirror. Draw your face using your non-dominant hand. For example, if you are a right-handed use your left hand and vice versa.

· MID-PROCESS DRAWING: Using the mirror spend 20- 25 minutes on the final drawing of a self-portrait. Use value, color and rendering techniques a.k.a. shading, include your head and shoulders. Please consider gaze, facial expression, orientation and costume.

· Create an artist’s statement to include: Who are you? What are you thinking and feeling? How did you show that through materials and style choices? Write about what you found most challenging. 

Grading Rubric # 2 

Conclusion: 

Students reflect on their drawings. Students share out about the experience. How do the sketches differ from the previous set of drawings you did? Select some students to show their final drawings. Ask students to describe their work. What makes you say that…? Can anyone tell me how the practice of these techniques might improve our drawing skills?

Lesson #5 Studio Activity: Drawing a Self-Portrait from a Photograph 

Objectives

 Students will: 

· Learn how to photograph each other with a digital camera.

· Strengthen eye-hand coordination; develop observation skills and math skills in transforming a photograph of themselves into a contour line drawing using the grid method.

Materials: Drawing pencils, rulers, 1/2”acetate grid, sharpie markers and paper 

12” X 12”, digital camera, and printer

Vocabulary: grid method, frame, and composition
Descriptions/questions/activity: 

Students will create a grid and learn how to enlarge their photograph onto a larger paper. For opening discussion view Big Self-Portrait, 1967-1968 by Chuck Close. Discuss his process. How has his process changed? Make a comparison to his 1991 Self-Portrait. How can we use a similar process to create a contour line drawing of ourselves? 

Brainstorm ideas about ways of depicting ourselves in the photograph. 

Activity: Using the grid method students will learn how to work from a photograph of themselves and create a contour line self-portrait. 

Creating portraits: Demonstrate how to create a grid.

Create a “2 ( 2” grid on the “12 ( 12” white paper. Place 1/2” acetate grid over the photo taken in class and draw the outline of the figure going box by box. Below are some suggestions for high quality results when making your grid drawing.

· Use the ruler accurately taking note of measurements

· Go lightly with the pencil and hold pencil by the eraser end 

· First outline the shoulders, body, and head then place marks for the hairline, chin, and features.

Assessment 

Critique: For the last ten minutes of class time pair students up to discuss how this process differs from observational drawing. Then ask students to share out about their partners’ process.

Conclusion: 

Looking at student work reflect on how this method is different from other methods employed up to this point. Explain Holiday Assignment.
Lesson #6 Studio Activity: Final Self Portrait

Objectives 

 Students will: 

· Understand how the choice of techniques and materials impact form, style and content in a work of art.
· Create a final self-portrait in a chosen medium that best reflects their identity. 
Materials: 12”x 12” drawing paper, watercolor paper #140, or illustration board
Drawing- pencils, charcoal, erasers, markers, pen, or ink 

Collage- scissors, X-Acto knife, glue, rubber cement, construction paper 

Painting- watercolor, tempera, or acrylic

Mixed media- fabric, beads, and/or textures 

Vocabulary: form, style, and content

Descriptions/questions/activity:

Students will synthesize what they have learned about modern portraits, specifically self-portraits in a work of art. Students will select materials for chosen medium.

Activity: Brainstorm ideas about how to begin the final self-portrait on a 12” ( 12” surface. Take a look at all the drawings you have done up to this point. Analyze the choices you have made. Decide which techniques will work best for you in terms of what you have to say: blind contour line, observational drawing techniques, grid method, symbolic etc. 
Creating portraits: Select a medium that best represents your idea. Take risks. Consider the elements of portraiture: costume, gaze, facial expression, orientation etc.
Conclusion: Share out. Ask students to discuss the choices they have made and why. 
Lesson # 7 Studio Activity: Artists’ Choices 

Objectives 

 Students will: 

· Understand how their choices convey meaning in their work. 
· Write a descriptive artist’s statement. 
Descriptions/questions/activity: The students should be nearly finished with their portraiture project. We will revisit the idea of artist choices discussed in both the pre-visit and museum visit. The students will reflect on their choices and then give feedback to each other. The purpose of the following activity is for students to reflect on their artistic process and to be conscious of the choices they have when creating their work. The students will present their portraits in pairs and discuss the artistic choices they made. 
Activity: Students will present their portraits and discuss their artistic choices with each other. On the grading rubric the students will write down feedback. 
Assessment 

See Worksheet #2 and Grading Rubric # 4 

Conclusion: Students write an artist’s statement. How has what we talked about as a group contributed to their understanding of what portraits are or can be? What elements have they incorporated into their own work?
Lesson #8 Classroom Post-Visit: Critique

Objective

  Students will: 

· Learn to critically examine their own self-portraits created in the art class with peers using an eye toward what they intended to share about their identities and the success with which they were able to. 

Description/questions/activity:

Hang self-portraits and conduct a critique session using the following guidelines: one mic, safe space, and participation.

CRITIQUE GUIDELINES

Throughout the year the following criteria is established to prepare students for critiques. 
At the start of class, students are asked to review the guidelines of a critique before the process begins. 

The guidelines are as follows:

one mic: This means that one person speaks at a time.

safe space: This indicates that students must show respect for oneself and each other.

participation: All students must share knowledge and provide feedback to each other. 

This habitual act establishes a space where students feel secure about themselves enabling them to share about their work.

Class Activity: Have students talk about their own work as an in-class critique. What are the choices they, as artists, made? What have they decided to include? How have they incorporated the ideas we’ve discussed such as background, gaze, gesture, costume, pose? How have they used materials? Which artists influenced them?

Conclusion: Where do we go from here? How can we get our work ready for exhibition? How can we create a label for our portraits? Discuss application process for the annual art show.

Application
