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Introductory Note to Lesson Plans

This self-identity unit combines a number of short works of fiction with varied writing exercises that encourage students to take creative risks in their writing.  Ultimately, these in-class and home exercises will give them the opportunity to develop a publishable, written self-portrait.  Through comprehension, analysis and emulation of exemplary writers’ works, students will discover and select the appropriate writing genre and style to represent their identity.  Students’ participation in organic conversations that stem from shared, class readings will help them synthesize the differences between several writing techniques.  Peer revisions and teacher feedback with also aid them in their development of a personal voice in their writing.  It is important to note that there is a plethora of writing samples that one may choose for this unit.  This flexibility allows teachers to tailor the curriculum to meet the needs of their students and their sequence.  

Connections to the Visual

Make it visual.  Make it vibrant.  Make it vivid.  Teachers can transform their English Language Arts classroom into a workspace that embraces the visual arts as valuable tools for personal reflection and self-discovery.   As students explore literary works that focus on identity issues, encourage students to use their prior studies in the art classroom.  For example, we invited a Museum Educator into the classroom to facilitate more discussions centered on the art exhibits the classes viewed at the Museum of Modern Art the previous week.  By supporting students “visual awareness,” we were able to create a consistent classroom dialogue that integrated the Art curriculum and the English curriculum.  By accessing their prior knowledge, students can use their visual art studies to inform their own writing practices and analysis techniques.  Terms such as imagery, metaphor and personification will emerge with new life as students expand their understanding of symbolic representations.  

The Process

Again, this curriculum is flexible, and it is up to the teacher’s discretion to determine how much time is needed to explore and spend on certain topics and tasks.  However, there are a few steps that are crucial to the process: analysis, discussion, emulation, sharing, revision, experimentation, editing and critique.  In order to assist students in their quest to find and express their self-identity, they need a forum to challenge and rework their ideas.  The steps mentioned can be arranged in a number of ways, but each step builds a student’s confidence and knowledge as well as construct a shared dialogue centered on identity.   

Standards

This unit meets each of the four English Language Arts Standards outlined by New York State (1) Students will read, write, listen, and speak for information and understanding; (2) Students will read, write, listen, and speak for literary response and expression; (3) Students will read, write, listen, and speak for critical analysis and evaluation; (4) Students will read, write, listen, and speak for social interaction.  

Role of Museum Educator
Our museum educator conducted three lessons with students: one museum visits and two post-visits.  Her lessons were based upon the theme of self-identity and she also focused on helping students express their personal voice in the visual arts and literary arts.  The lessons’ goals included: To explore how artists in MoMA’s collection have expressed a sense of identity and personal voice for themselves or of a sitter through various visual art media. To draw parallels between literary pieces that explore personal voice and their visual representations. To integrate the studio art and English curriculums by having the students create written persona voice pieces that will be companion pieces for their self-portraits created in the first cycle.

Lesson #1 Museum Visit 

Objectives: To explore works in MoMA’s collection that relate to the theme of identity and can be viewed as visual counterparts to personal writing.  To go beyond the exploration of self-portraits to see other examples of artworks that can express identity.  To start exploring how the visual arts can inspire writing.  To explore the parallels between writing and the visual arts in terms of techniques and style (e.g. use of symbols, metaphors, simile, repetition, etc.)

Lesson introduction:  Brainstorm different types of personal writing (memoir, poetry, journal writing, etc.)  Brainstorm what aspects of identity one might want to express through personal writing.  Discuss how artists can also express these things visual and that we will explore the connections between the visual and literary arts.

Object 1: The Moroccans, Henri Matisse

Rationale (individual object objectives, sequencing, etc.):

To look at an artwork that could be considered a visual counterpart to memoir writing – based on personal experience (travels), but not executed until several years later, relying on memory to articulate an experience.

To start integrating prose examples into the discussion and to introduce the idea of emulation.

To get the students writing – using both visual examples and written examples of memoir as a point of departure.

Questions for discussion/activity: 

What do you notice in this painting?  What type of scene is unfolding here?  Where might this be?

Introduce info. as it comes up:  based on two trips to Morocco that Matisse took; painted two-three years later.

What is the nature of memory?  Would you consider this a visual memoir?  Why?

In what ways might the style of this painting reflect the fact that this painting was based on memories  (blurriness, fragmented scenes, etc.)

Bring up Joe Brainard, a visual artist and writer who was also interested in memoir.  Introduce his “I remember” memoir series.  Read an excerpt.  What do you notice about what he writes about?  What do you notice about how he writes?

Ask students to write a 3-minute “I remember piece” emulating Brainard.  Ask them to focus in on I remembers about a trip that they took at least 2 years ago (to connect back to the Matisse.)

After they finish writing, reflect on the process.  Was it easy or challenging? Why?

Ask for volunteers to share.  Ask other students to give feedback.

Transition:  now we are going to look at how some contemporary artists have approached the theme of identity and personal voice.

Object 2: Head #10, Philip-Lorca di Corica 

Rationale: 

This piece was requested by Nina Cohen and Mark Avitable as a piece that they thought their students would really respond to.  I thought it would serve a good piece to inspire creative writing, through which the students could explore personal writing by stepping into someone else’s shoes. 

Questions for discussion /activity: 

What do we see here?  Are there any visual clues offered that could help us read into the subject’s identity?

Explain di Corcia’s process and lack of any knowledge about who this subject is.  Explain that we will take advantage of this by creating an identity and personal voice for this boy by writing a personal statement for him, in first person.  Explain that we will write these based on visual evidence and the discussion so far, but also using our imaginations.

Reflect on writing process.  How did it compare to emulating the “I remember?”

Ask for volunteers to share.  Have students respond.

Transition:  We will not look at a more abstract expression at personal voice

Object 3: + and -, Mona Hatoum 

Rationale:  To explore how a very abstract piece can still express personal voice and aspects of one’s identity.  To draw parallels between metaphoric and symbolic imagery and metaphoric and symbolic language.

Questions for discussion /activity: 

Ask students to write down all of their observations about the piece.

What is a metaphor?  What is a symbol?  Who can share with the group their understandings of these types of figurative language?

Look back at your observation lists.  Might any of these elements be visual metaphors or symbols?  Write these interpretations down.

Give the students biographical info. about Hatoum: born and raised in Lebanon, lives and works in England.  Palestinian.  Parents were Palestinian exiles.

What is an exile?

Knowing this information, revisit your observation lists.  Do you now have any further symbolic/metaphoric interpretations of the imagery in this piece?

Read an excerpt from Andre Aciman’s foreword to “Letter in Transit,” an anthology of essays on the exile experience.  Explain that Aciman is an Egyptian exile.

Revisit your observation lists.  Does this excerpt add any layers of symbolic/metaphoric interpretations of the imagery in this piece?

Have students share all of their metaphoric/symbolic interpretations with the group.

Conclusion: Rehash the various types of personal writing styles we experimented with and their corresponding visual examples.  Explain that we will be continuing these explorations over the course of two more class visits and with their classroom teachers.

Lesson #2 

Example #1: Mirroring Identity (Time: 1 hr, 5 min)

Aim: How does reflection affect one’s identity?

Materials:

“Mirrors” Sylvia Plath

Drawing Mirrors 

Opening:

Students will define the following terms: art, self-portrait, identity and representation.  After sharing these definitions in pairs, all students will participate in a whole group discussion focusing on these terms.

Shared Reading:

Sylvia Plath’s poem with be read twice.  The title of the poem will be removed in order to encourage students to investigate the language. 

Model/Direct Instruction:

The teacher will model close-reading for the first stanza of the poem and establish the criteria for evaluating and interpreting the poem (i.e. the teacher may encourage students to search for metaphors, imagery, diction)  

Independent Practice:

Students will underline, mark, and note lines and words that connect to the terms discussed at the beginning of class. They will be encouraged to create their own title for the work.

Whole Group Discussion:

Students will share their reactions, connections and ideas.  Students will also share their suggested titles and use evidence from the text to support their ideas.  

Culminating Activity:

Students will compose their own “Mirror” poem as they use the desktop mirrors to look at themselves as they write.  Warning:  Students do not like looking at themselves (well, some do embrace vanity).  Encourage them to think abstractly and use comparative terms such as similes and metaphors.   

Closing:

Return to the aim to assess the students’ perception of reflection’s role in determining one’s identity.   

Lesson Plan #3

Classroom  Post-Visit #1:
Objectives:  To further explore personal writing through poetry.

Description/questions/activity:

Have students read Wallace Stevens’ “Thirteen Ways of Looking at Blackbird,” letting them know first that content-wise, this is not about personal voice, but style-wise we will use it as a source of inspiration for personal writing. 

What elements of his style can we identify?  What might he have used these writing styles/techniques/devices for?

Tell students we will write poems entitled “Thirteen ways of looking at Myself” emulating Stevens’ style choice.  Do refresher brainstorm of all the various aspects of identity that these thirteen stanzas could focus on.

Reflect on process. Share. Respond to each other’s works.
Lesson # 4

Example #2:  The Sound of Symbols (Time 1 hr, 5 min)

Aim: How do symbols help us represent our identity?

Materials:

“Lake Isle of Innisfree” W.B. Yeats

“We Wear the Mask” Paul Laurence Dunbar

“Kodachrome” Paul Simon  

Opening:

Freewrite.  Students will respond to the Aim.

Shared Reading:

Each poem (or song) will be read (listened to) twice.  Students will annotate their papers and highlight language they found engaging and interesting.   

Model/Direct Instruction:

The teacher will review the definition of symbol and symbolism.  By referring to previous symbols discussed in class and symbols seen frequently in pop culture, the teacher will allow students to use their prior knowledge to assist their analysis of the poems (song).

Independent Practice:

In groups of six, students will be given a poem (song) read in class and identify the symbolic qualities of the written work.  They will be encouraged to look closely at the language and note how the vividness of the words adds to the representation of symbolic ideas.  Students will also create a T-chart graphic organizer that has two columns: “What does the writer talk about?” & “How does the writer talk about it?”  These two categories are used frequently during close-reading analysis in order to focus discussions on the content and the writing techniques.  In addition to recording their ideas on chart paper, students will be asked to sketch the symbol.  This sketch will serve as a visual aid to help them explain their interpretation of how the symbol relates to the work as a whole.

Whole Group Discussion:

Students will present their “symbolic” findings, ideas and creations. 

Culminating Activity:

Students will sketch a symbol that represents one aspect of their identity.  For homework, students will write a response paper (a 1-2 page thought paper) that explains the symbolic meaning of their in-class sketch.  Students will be encouraged to share their sketch.

Closing:

Return to the Aim and evaluate the use of symbols as representative tools.  

Lesson Plan #5

Example #3 “If I write, then I am a writer”

Aim: What does it mean to be a writer? –or- How am I a writer?

Materials

Teacher Man  Frank McCourt (excerpt)

New Yorker Cartoon

Peer Evaluation Worksheet

Opening: 

Freewrite response to the Aim.  Students will share their responses in a whole group discussion.

Shared Reading:

Students will read the excerpt from Teacher Man (it suggests a wealth of topics that students can write about)  and a New Yorker Cartoon (caption:  Pictured is a forlorn girl writing: Dear Mom & Dad, Thanks for a happy childhood and ruing my future as a writer).

Small Group Discussion:  

In pairs, students will discuss the similarities and differences between the two readings. 

Whole Group Discussion

Students will share some outcomes of their pair-shares.  Questions:  How are we writers?   What aspects of our daily lives make us writers, or even require us to be writers?  How do our self-identity drafts suggest that we are writers?

Culminating Activity:

Students will evaluate the peers’ drafts using the “Peer Evaluation Worksheet #1.”
The teacher will move between the pairs and assess the students’ discussions, comments, and reactions.

Closing: 

Returning to the Aim, students will evaluate themselves as writers by addressing the question “How am I a writer?” in freewrite format.  

Lesson #6

Classroom  Post-Visit #2:
Objectives:  To have a culminating experience tying together all previous 5 lessons.  To share the products of the partnership with their peers.  To self-evaluate how their students’ personal writings relate to their self-portraits.

Description/questions/activity:

The students have worked on final personal writing pieces with Nina and Mark.  They were allowed to use any of the writing pieces we read and any of the artworks we saw as inspiration, in addition to further poems and prose pieces that read in class.

We hung the self-portraits and did a read-around of the final pieces.  We asked the students to jot down notes and comments about each other’s work to share after the read-around.  The teachers and I team-taught the final critique, integrating the following questions into the discussion:

Has your self-representation evolved or changed since starting this partnership?  How?

How do your writing pieces relate to your self-portraits?  Do they overlap in content?  Do they relate stylistically?

For you, which piece—writing or visual—do you feel more fully expresses your identity?  Which piece do you connect to more?  Which piece of yours do you like more?  Why?

How about to other viewers – which piece do you feel communicates your identity more fully to others?  

How did your final writing piece evolve?  What styles did you experiment with along the way?  Why did you gravitate toward one writing style over another?

Educator comments/suggestions: (possible alternatives, future use, adapted use for age groups, etc.)  The idea to have Museum visit, post-visit #1, post-visit #2 format came at Mark and Nina’s suggestion.  Because of the scheduling, they knew they would not have a chance to begin their personal writing unit before cycle 2 got underway, so they thought the Museum visit would be a nice segue from the art studio self-portrait exploration and a nice kick-start to the personal writing unit.   Although not our traditional format, I think it ended up working well because the students were able to see a clear connection between the first semester’s visual arts focus and the second semester’s writing focus by actively writing at the Museum surrounded by the artworks.
LP 1

Handout #1

Interdisciplinary Self-Portrait Project

During the opening weeks of the Spring Term, we will be focusing on the topic of self-identity.  Last term, we met several protagonists in search of their identity – individuals that evolved through their relationships with other people and their interactions with the world around them.  Through a process of self-discovery and self-awareness, these characters learned about themselves.  

As members in Ms. Gibbons’ art class, you partook in a similar journey.  By creating your self-portraits, you were asked to think about yourself – to think about how you wanted to represent yourself to the world.  And in the process, you may have learned a thing or two.  I am asking you to take that trip one more time.  

Through a series of drafts, you will create a written, companion piece to your art project.  In essence, this creation will be a written self-portrait.  Through a variety of activities such as a trip to MOMA to study self-portraits and a comprehensive study of different literary genres, you will create a written work that represents your identity.  The ultimate goal of this cross-curriculum project is to construct two different works of art, one visual and one written, that represent you as an individual.

MOMA Trip Dates:

E6-01: Thursday, 2/8/07
E6-02: Friday, 2/9/07
E6-03: Monday, 2/5/07

E6-04: Tuesday, 2/7/07
SUPPLEMENTAL MATERIAL

Handout #2

A written-self-portrait

This week we will begin composing our written self-portraits.  There is only one rule: the self-portrait must be a reflection of your self-identity.  

This writing task will give you an opportunity to:

· Develop a personal voice

· Discuss your identity

· Decide how to represent yourself

· Work with different writing genres

· Use literary techniques and elements we have learned in class

· Revisit the “identity” texts (poems, short-stories, memoirs, etc) discussed in class

· Use emulations and writing pieces to support and enhance your self-portrait

· Revisit, analyze and critique the visual self-portrait created with Ms. Gibbons (or simultaneously create a visual one as you compose a written one)

It is important to remember that this writing task is a work in progress; a number of drafts will aide you in your pursuit of a written self-portrait that reflects your self-identity.  

Draft Schedule*

E6-03


Date



E6-01


Date

Draft #1

2/13



Draft #1

2/15

Draft #2

2/27



Draft #2

3/1

Draft #3

3/6



Draft #3

3/8

*Note: At any point during the draft process, you can submit additional drafts to me, and I will offer you some comments and suggestions.  Also, we can arrange a time to meet after school to discuss your draft one-on-one.   

LP 5

Handout #3

Peer EvaluationWorksheet #1

Remember!  They key to peer editing is to embrace the Golden Rule: treat others how you would like to be treated.  Therefore, the comments you give others (the quality AND the quantity) must reflect a diligence and dedication on your part to critically examine their work.

Evaluator: _________________________________________

Evaluatee: __________________

What is your peer’s self-identity?  What details support this conclusion?  

What writing genre has he or she chosen? How does the genre add to the writer’s style and personal voice?  

How does the writer’s written work mirror his or her visual composition?

Do you hear any echoes from the texts we have read in class or the artwork we saw at MOMA?  

Offer a few suggestions (these are important!):

SUPPLEMENTAL MATERIAL

Handout #4

Visual vs. Written: A Comparison

Name:

Date:

What are the common elements and common details between your two works of art?

What are the differences?

How does your written self-portrait reflect your visual self-portrait?  Do they speak to each other?  Do they fight with one another?   Is their balance?  Conflict?  

What changes would you like to make?  How can you make your written piece more visual?  

CONCLUSION

Concluding Narrative

The post-reflection discussion that followed students’ readings of their written self-portraits exemplified the goals achieved, struggles overcome, processes developed, discoveries made and growths experienced during this year’s cross-curricula project.  It was an organic conversation where students called on each other once they were finished sharing their responses.  They listened attentively.  They hung on each other’s words.  Instead of sharing my own account of this discussion, I think it is best to share a collective compilation of the students’ own words:

“I noticed all the different changes I’ve gone through.”

“I broke away from my brothers’ legacies.”

“It is interesting how much people revealed about themselves – they put their true selves out there.”

“I can picture the portrait without even looking at it.”

“I want to write more – I want to work on my self-portrait more.”

“Other people’s stories encouraged me to share.  I felt more comfortable sharing.  I was reluctant at first.”

“I left the eyes blank on purpose.”

“My writing completes my portrait.”

“If feels good to get something off instead of keeping it in.”

“Everyone has a different personality.”

“It touched me.”

“Even though we’re not friends.  Even though we don’t talk.  We are connected.  I know her now.”  

A community was built.  Students took risks as writers.  Honesty knocked down the barriers of popularity. This reflection was the most rewarding discussion of my educational career.

